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“If English language learners are to catch up academically with their native English-speaking peers, 
their cognitive growth and mastery of academic content must continue while English is being 
learned. Thus, the teaching of English as a second language should be integrated with the teaching 
of other academic content that is appropriate to the students’ cognitive level.”
—Cummings, 1994

Current federal initiatives, including NCLB, Title I, and Title II, seek to ensure that English language learners keep pace, linguistically 
and academically, with their native English-speaking peers. In order to meet these 
challenging new standards, teachers must integrate English language instruction with the 
teaching of essential content-area concepts.

Reading Express offers ELL Resources specifically designed to work with each 
standards-based lesson. These resources include skill-specific lessons and reproducibles 
to frontload vocabulary and build background knowledge for English language learners. 

We learn new information by connecting it to what we already know to construct 
meaning. This prior knowledge is called schemata and reflects the experiences, 
conceptual understanding, attitudes, values, and skills a reader brings to a text situation 
(Vacca, 2002). The frontloading activities in the ELL Resource build on schemata as  
they draw parallels between the English language learners’ native language and the 
academic and content vocabulary in the standards-based lessons in Reading Express.

Differentiated Instruction
Students with learning disabilities are a heterogeneous group with different needs and learning styles. Not all will respond positively to 
the same instructional method. 

Reading Express offers the teacher differentiated instructional models for added support of specific tasks and suggestions to 
accommodate a variety of learning styles. 

Intervention for ELL Students

Sample pages from  
Reading Express  

ELL Resource, Level C

3535


