Research-Based Vocabulary and Literacy
Skills Instruction and Intervention
Reading Express:
Targeted Intervention and Instruction
Grades 3–8

“Low-performing students need assistance to focus on and internalize
the skills and strategies they are taught.”
—McCormack, 2003; Strickland, 2002
Research in the last 30 years has identified the most effective
intervention strategies for students who are struggling with
mastering vocabulary and literacy skills. Yet many schools and
districts, even those that are aware of research-based principles
for reading intervention, often fail to successfully implement them
on a long-term basis.
This disconnect between research and practice may be due, in
part, to the fact that published classroom materials have not
integrated successful reading intervention practices into the

instructional design. A district-wide effort to improve reading
skills and strategies for all students should include using
instructional materials that help teachers understand and apply
research-proven strategies.
Reading Express: Targeted Intervention and Instruction for
grades 3 through 8 incorporates and models the delivery of best
practices and principles for successful reading intervention in an
easy-to-use and effective format.
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Instructional Strategies
“The most effective approach to improving reading comprehension in students with learning
disabilities appears to be a combination of direct instruction and strategy instruction.”
—Stanberry and Swanson, Ph.D.
The Reading Express Program is made up of standards-based
lessons that each focus on an explicit skill or strategy. The
instructional model used is the Gradual Release of Responsibility
(Pearson and Gallagher, 1983). This model begins with direct
instruction followed by the gradual release of responsibility from
teacher direction to student application.

The Gradual Release of Responsibility Model begins with direct
instruction and uses the following instructional design.
• Teacher modeling
• Guided practice
• Independent practice

Direct Instruction is a systematic instructional approach that
directly or explicitly teaches skills and strategies. Direct
instruction can be delivered to one child or an entire classroom
and is especially effective with small groups of students who are
struggling with comprehension skills.

• Application
The Gradual Release of Responsibility Instructional Model used
in Reading Express moves from teacher-directed instruction
and guided practice on an explicit skill or strategy to independent
practice and application by the student.

Reading Express Instructional Model
Gradual Release of Responsibility Model
1.
2.
3.
4.

Directed questioning and responses
Teacher modeling of skill/strategy
Guided practice
Skill practice and repetition with control
of task difficulty (independent practice)
5. Formative assessment and student reflection
6. Additional guided practice
7. Independent application

Reading Express Lesson Design
Step
Step
Step
Step

1—Explain
2—Expand
3—Explore I
4—Explore II, and so on

Step 5—Explore and Exit Ticket
Step 6—Re-Explore
Step 7—Apply

Reading Express Step 1: Explain

Explain begins each scripted lesson with an introduction to the standards-based
skill. Talking points and suggested questions access prior knowledge, build
background knowledge, and introduce academic vocabulary.

Reading Express Step 2: Expand
A minilesson transparency models and explains each standards-based skill
addressed in the program. The teacher guide includes a scripted lesson to support
teachers in presenting the minilesson. Each minilesson concludes with a recap of
the featured skill, often offering a strategy for recognizing or remembering critical
skill information.

Sample page from
Reading Express
Teacher Guide, Level D

“Low-achieving students benefit from scaffolded instruction, with the teacher modeling strategies
and guiding practice.”
—Lauer, 2004; Strickland, 2002

Reading Express Steps 3 & 4: Explore

Activities in the Explore section of each lesson provide scaffolded student
practice for each standards-based skill. The first Explore exercise is
a teacher-guided activity and bridges teacher-guided instruction and
independent practice.
An additional one to three Explore activities provide independent practice,
with the degree of difficulty increasing with each activity. Suggestions in
the teacher guide help the teacher provide the level of support needed by
individual students for these additional Explore activities.

Reading Express Step 5: Explore and Exit Ticket
Student performance on the Explore activities provides opportunities for
informal assessment. Additionally, the Exit Ticket offers oral assessment
of the featured skill and an opportunity for student reflection. The teacher
guide provides questions for the Exit Ticket reading conference.
Formal, summative assessment is provided in the Assessment Resource
with diagnostic pretests, unit tests, and mastery tests.

Reading Express Step 6: Re-Explore

Re-Explore reproducible activities offer further practice for students who
need it. Item types include
• Multiple-choice
• Graphic organizer

• Constructed response
• Writing exercises

• Short answer

The item types in the Re-Explore activities for each skill always differ from
those in the Explore section so students can become successful by using
different learning approaches.

Reading Express Step 7: Apply
Suggestions for applying the skill in a content-area activity are provided in the
teacher guide. Choices include authentic activities for science, social studies,
health, music, or reading where the targeted skill is a natural fit.

“With independent application, struggling readers develop
the confidence to become self-directed learners.”
—Strickland, 2002
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Differentiated Instruction
Students with learning disabilities are a heterogeneous group with different needs and learning styles. Not all will respond positively to
the same instructional method.
Reading Express offers the teacher differentiated instructional models for added support of specific tasks and suggestions to
accommodate a variety of learning styles.

Intervention for ELL Students
“If English language learners are to catch up academically with their native English-speaking peers,
their cognitive growth and mastery of academic content must continue while English is being
learned. Thus, the teaching of English as a second language should be integrated with the teaching
of other academic content that is appropriate to the students’ cognitive level.”
—Cummings, 1994
Current federal initiatives, including NCLB, Title I, and Title II, seek to ensure that English language learners keep pace, linguistically
and academically, with their native English-speaking peers. In order to meet these
challenging new standards, teachers must integrate English language instruction with the
teaching of essential content-area concepts.
Reading Express offers ELL Resources specifically designed to work with each
standards-based lesson. These resources include skill-specific lessons and reproducibles
to frontload vocabulary and build background knowledge for English language learners.
We learn new information by connecting it to what we already know to construct
meaning. This prior knowledge is called schemata and reflects the experiences,
conceptual understanding, attitudes, values, and skills a reader brings to a text situation
(Vacca, 2002). The frontloading activities in the ELL Resource build on schemata as
they draw parallels between the English language learners’ native language and the
academic and content vocabulary in the standards-based lessons in Reading Express.
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